Teaching with Primary Sources II Lesson Plan
1. Title:  How was World War I a world war? 
2. Lesson Author(s): Nicole Gilbertson, UCI History Project
3. Overview: In this lesson, students will consider the ways in which World War I was a world war. Through the examination of a visual source (propaganda poster), a first-hand account (from a colonial soldier) and secondary interpretations, students will analyze the experiences of colonial troops in World War I. To analyze the sources students will use a collaborative “Write Around activity” as a way to approach, process and discuss texts that might be overwhelming if viewed alone. 
4. Standards: 

History Social Science Standards:

10.5 Students analyze the causes and course of the First World War. 

10.5.1. Analyze the arguments for entering into war presented by leaders from all sides of the Great War and the role of political and economic rivalries, ethnic and ideological conflicts, domestic discontent and disorder, and propaganda and nationalism in mobilizing the civilian population in support of “total war.”

10.5. 4. Understand the nature of the war and its human costs (military and civilian) on all sides of the conflict, including how colonial peoples contributed to the war effort.
Common Core State Standards Literacy for History-Social Science:

Reading: 

1. Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.

2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.
4.Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.

6. Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.

9. Compare and contrast treatments of the same topic in several primary and secondary sources.

Writing:

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.)
5. Goal/ Teaching Objective:  Expand student understanding of World War I through the experiences of colonial troops. This also complicates narratives of the war by considering how race and class informed soldier’s experiences. 

This lesson seeks to enhance skills of primary source analysis with particular attention to understanding point of view. Finally, the assessment provides opportunities for students to write claims with evidence. 

6.  Historical Investigation Question (On the completion of the lesson students will be able to answer this question): To what extent were colonial soldiers’ experiences similar and different from European soldiers?
7. Procedure (Step-by-step process of the lesson, with detailed time allocation):
Step 1: Present the following question to students: How was World War I a world war? After a short discussion, view the BBC’s video to reconsider how World War I was indeed a world war. Students will be introduced to the importance of colonial troops in the war and will learn how many non-European troops participated in the war. 
Step 2:  As a class, view the French War poster “A Day for the African Army and the Colonial Troops” and introduce the lesson’s guiding question:  To what extent were colonial soldiers’ experiences similar and different from European soldiers?
Distribute the Library of Congress Analysis tool to students and walk them through the scaffolded questions.  Analyze and discuss this image as a group. Explain you will continue examining a variety of sources to answer this question in groups. 
Step 3: Divide students into groups of four and introduce the process of a “Write Around” (see handout).  Explain that students will receive one source each to analyze, make notes, ask questions and annotate in the margins. As they read, they will not discuss. Sources will then be passed to the right and the process repeats until each student has read/analyzed all sources. Students will then discuss the lesson question together given what they have read. 
Step 4: After group discussion, students will to respond the prompt individually with a written paragraph. Responses should include both a claim and evidence from the text. 
8. Materials Used: 
Library of Congress Analysis Tool for Photographs and Prints 

DBQ “Write Around” Handout 
9. Resources Used (Cite each source):
· BBC video   http://www.bbc.co.uk/programmes/p023w43r
· “A Day for the African Army and the Colonial Troops” 1917 from the Library of Congress at https://www.wdl.org/en/item/4593/
· Excerpt from World History: Connections to Today The Modern Era 

· Letter home from Indian soldier that was rejected for mailing by the Censor in Reports of the Censor of Indian Mails in France, Report 5-13 January 1915,   

· Excerpt from The World’s War: Forgotten Soldiers of Empire, David Oluscoga  p. 164,165, and 195 

· Excerpt from Humanities Out There Curriculum “A Century of Total War: Experience and Remembrance” 
“WRITE AROUND” Activity

· Students work in groups of 3-4
· Present essential question to the groups

To what extent were colonial soldiers’ experiences similar and 
different 
from European soldiers?
· Each group receives a range of documents, but every student starts off with one document.
· Each document should have clear margins for the students to write in.
· On the document students can do the following without talking (silent activity):
· Make observations
· Ask questions
· Sketch a picture
· Make a connection to previous knowledge.
· Form an opinion
· Clarify
· Paraphrase or summarize
· Define in their own words
· After 3 minutes, the students pass their document onto another person in their group without talking.
· After each student has worked with all the documents, they then spend 10-15 minutes continuing the conversation out loud:
· Which documents are most useful in helping to answer the question?
· Which documents are the most challenging to interpret/understand?
· How could we best group/organize/synthesize the documents?
· Students will then write a paragraph response to the lesson question (individually). 

Introductory Source: “A Day for the African Army and the Colonial Troops” 1917
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Source 1: Excerpt from World History: Connections to Today The Modern Era, p387

European colonies were drawn into the struggle. The Allies overran scattered German colonies in Africa and Asia. They also turned their own colonies and dominions for troops, laborers, and supplies. Canada, Australia, and New Zealand sent troops to Britain’s aid. Colonial recruits from British India and French West Africa gout on European battlefield.

People in the colonies had mixed feelings about serving. Some were reluctant to serve the imperial powers. “When we speak of joining,” remarked a South African man, “our women curse and spit at us, asking us whether the Government, for whom we propose to risk our lives, is not the one which sends the police to our houses at night… to trample upon us.” 


Other colonial troops volunteered eagerly. They expected that their service would be a step toward citizenship or independence. As you will read, such hopes would be dashed after the war.

Source 2: “Letter home from Indian soldier that was rejected for mailing by the Censor in Reports of the Censor of Indian Mails in France,” Report 5-13 January 1915  

In this sinful country it rains very much and also snows and many men have been frostbitten. Some of their hands and feet cannot be stretched out and those who stand cannot sit down again. Some have died like this and some have been killed by bullets. In a few days you will hear that in our country only women will be left. All the men will be finished here. Thousands and hundreds of thousands of soldiers have been killed. If you go onto the battlefield you will see corpses piled upon corpses so that there is no place to put hand or foot. Men have died from the stench. No-one has any any hope of survival. The whole world is being brought to destruction. I cannot describe the war because 30,000 men have been destroyed and 20,000 more will be destroyed.

Source 3: Excerpt from The World’s War: Forgotten Soldiers of Empire, David Oluscoga  p. 164,165, and 195
 ...French colonialists had justified their take-over of much of West Africa--to themselves and to Africans-- on the grounds that the French mission civilisatrice would bring an end to the slave trade in that part of the continent.  Yet the truth is that during the First World War African men were seized from their villages, held prisoner and marched in chains, and were then shipped to the battlefields of France to fight in the name of liberty and civilization. The French even had a phrase for enforced recruitment of Africans: limpot du sang, ‘the tax in blood’...
[A French colonel wrote]

My aim to seek the use of the Senegalese...in order to spare the blood of French servicemen, France having already paid a heavy tribute during this war. It is essential to try by all means possible to diminish their future losses through the enhanced use of our brave Senegalese...The Senegalese have been recruited to replace the French, to be used as cannon fodder to spare the whites. It is essential then to use them in an intensive fashion…
Source 4: Excerpt from Humanities Out There Curriculum “A Century of Total War: Experience and Remembrance”
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Examine the images below and answer the questions that follow.

British Colonial Troops from India and South Africa
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