

	How did the federal government affect native communities through their education policies?  
How did Native Americans respond and resist?



	Content Standards
	8.8 Students analyze the divergent paths of the American people in the West from 1800 to the mid-1800s and the challenges they faced. 
2. [bookmark: _GoBack]Describe the purpose, challenges, and economic incentives associated with westward expansion, including the concept of Manifest Destiny (e.g., the Lewis and Clark expedition, accounts of the removal of Indians, the Cherokees' "Trail of Tears," settlement of the Great Plains) and the territorial acquisitions that spanned numerous decades. 
8.12 Students analyze the transformation of the American economy and the changing social and political conditions in the United States in response to the Industrial Revolution. 
2. Identify the reasons for the development of federal Indian policy and the wars with American Indians and their relationship to agricultural development and industrialization. 
11.10 Students analyze the development of federal civil rights and voting rights. 
5. Discuss the diffusion of the civil rights movement of African Americans from the churches of the rural South and the urban North, including the resistance to racial desegregation in Little Rock and Birmingham, and how the advances influenced the agendas, strategies, and effectiveness of the quests of American Indians, Asian Americans, and Hispanic Americans for civil rights and equal opportunities. 


	Common Core State Standards
	RH 6-8 1. Cite specific textual evidence to support analysis of primary and secondary sources.
RH 6-8 2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions. 
RH 6-8 4. Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related 
history/social studies.
RH 6-8 7. Integrate and evaluate multiple sources of information  
presented in diverse formats and media (e.g. visually, quantitatively, as well as in words) in order to address a question or solve a problem.
WH6-8 2. Write informative/explanatory texts, including the 
narration of historical events, scientific procedures/experiments, or technical processes.
WH46-8. Produce clear and coherent writing in which the 
development and organization, and style are appropriate to the task, purpose, and audience. 














Introduction
In the second half of the nineteenth century the United States government started to become directly involved in the education of native people.  Before that time whites concerned with Indian education were mainly from religious groups who sent missionaries, as well as private organizations interested in the issue.  Native Americans had their own long-standing educational traditions, before European arrival, that they continue to the present day.  “External educational, governmental, and religious institutions have exerted major influences on American Indian individuals, groups, and institutions. Native people have fought to counter these pressures and have adapted to them when necessary. Many Native institutions today are mixtures of Native and Western constructs, reflecting external influence and Native adaptation” (National Museum of the American Indian Essential Learning #5).   In this lesson you will explore U.S. government educational approaches and policies, as well as native responses and resistance to the imposition of these ideas on their communities.  Consider these questions throughout the lesson:

How did the federal government affect native communities through their education policies?  How did Native Americans respond and resist?

[image: ]Carlisle Indian Industrial School (circa 1880s)

Found at: https://www.visitcumberlandvalley.com/listing/carlisle-indian-industrial-school/1144/





Part 1: U.S. Government Educational Philosophies

The first U.S. government off-reservation boarding school was Carlisle Indian Industrial School in Pennsylvania.  Over the years it enrolled students from most native nations.  The Carlisle model was used in most other schools for Indians through the mid-twentieth century.  Carlisle was established by Lieutenant Richard Henry Pratt based on the idea that separating native children from their families and communities was the best way to Americanize them.  If parents did not agree to sending their children to boarding school the U.S. government could take them by force. 


Source 1: “Kill the Indian, and Save the Man”: Capt. Richard H. Pratt on the Education of Native Americans (1892)

	“A great general has said that the only good Indian is a dead one, and that high sanction of his destruction has been an enormous factor in promoting Indian massacres. In a sense, I agree with the sentiment, but only in this: that all the Indian there is in the race should be dead. Kill the Indian in him, and save the man…
It is a great mistake to think that the Indian is born an inevitable savage. He is born a blank, like all the rest of us. Left in the surroundings of savagery, he grows to possess a savage language, superstition, and life. We, left in the surroundings of civilization, grow to possess a civilized language, life, and purpose. Transfer the infant white to the savage surroundings, he will grow to possess a savage language, superstition, and habit. Transfer the savage-born infant to the surroundings of civilization, and he will grow to possess a civilized language and habit.
The school at Carlisle is an attempt on the part of the government to do this. Carlisle has always planted treason to the tribe and loyalty to the nation at large…It has demanded for them the same multiplicity of chances which all others in the country enjoy. Carlisle fills young Indians with the spirit of loyalty to the stars and stripes, and then moves them out into our communities to show by their conduct and ability that the Indian is no different from the white.”
Found at: http://historymatters.gmu.edu/d/4929/
	
Sanction- a threatened penalty for disobeying a law or rule.

Sentiment- a view of or attitude toward a situation or event; an opinion.



Inevitable- certain to happen; unavoidable.












Multiplicity- a large number.



Summarize the main ideas from the text

1. What does Pratt mean by “kill the Indian, save the man”?







2. Explain the goals of education at Carlisle.







Draw Inferences: Make a claim based on what you know from your prior knowledge and the text

3. How would you feel if someone wanted to separate you from your family and community for years?








4. How might native people have responded to Pratt and schools like Carlisle?  







Source 2: Before and After Boarding School Photos
These photographs were used to document the civilizing of native students at Carlisle.  Pratt sent the photographs to government representatives in Washington, DC, to prospective donors, and to native communities to recruit more students.  Pratt wanted to show the success of his school.
Tom Torling, Before and After (1882 and 1885)
[image: ]
Found at: http://carlisleindian.dickinson.edu/teach/analyzing-and-after-photographs-exploring-student-files
[image: ][image: ]Four Pueblo Children from Zuni, Before and After (1880)
Found at: http://carlisleindian.dickinson.edu/teach/analyzing-and-after-photographs-exploring-student-files
Summarize the main ideas from the text

5. Describe the before pictures.  Use specific details from the photos.






6. Describe the after pictures.  Use specific details from the photos.





Draw Inferences: Make a claim based on what you know from the sources

7. a.What is the message of this photo?  



b.What did the creator want to communicate about Native Americans? 



c.Who were they sending the photos to and why might that have influenced their choices?




8. a.How might the students have chosen to portray themselves? 




b.Think about your school photos versus a selfie you have taken of yourself.



[image: Image result for Isabelle Knockwood]Source 3: Isabelle Knockwood, “My Mother’s Teachings” (1992)
Knockwood, a member of the Mi’kmaq Nation, discusses boarding school education versus what she learned from her mother.  She wrote it as a letter addressed to her children, grandchildren, and great-grandchildren. 

	“True to its objective to assimilate Indians, residential schooling removed everything familiar to us in an effort to make us like White people.  Residential schooling took everything, including my family and community, my culture and traditional teachings, as well as my heritage.  In doing so, it destroyed my Aboriginal identity and left me alone to face the threat of annihilation unarmed and unprotected…
As a child warrior, I had to fight to keep alive.  I was taught every day that I was not a person, that I had no right to speak Mi’kmaq, and that my ancestors were savages and heathens who had no god, no religion, no political structure, and no laws.
When I was six or seven or eight years old, I went home for summer vacation and I asked my mother, ‘Mom, do Indians have a god?’
She replied, ‘What makes the grasses grow and what makes the trees grow makes you grow.’  I looked at the green grasses and the tall trees and I noticed my own growth and I understood Creation…
My mother’s teachings made me the person I am today.”
Dreaming in Indian: Contemporary Native American Voices, 30-31.
	Assimilate- cause (something) to resemble; liken.




Annihilation- complete destruction or obliteration.



Heathens- a person who does not belong to a widely held religion



Summarize the main ideas from the text

9. How does Knockwood describe the goals of boarding schools?






10. In what ways did she resist these goals?







Compare: Use evidence from the sources to develop a comparison

11. Were the goals of Knockwood’s school similar to what Pratt described in Source 1?








12. Was her resistance similar or different to what you imagined native people doing to challenge sources 1 and 2?



























Source 4: Sherman Alexie, “Hope Against Hope” The Absolutely True Diary of a Part-Time Indian
Mr. P, a teacher at Wellpinit High School, and Junior discuss the old approach to Indian education.
	“When I first started teaching here, that’s what we did to the rowdy ones, you know?  We beat them.  That’s how we were taught to teach you.  We were supposed to kill the Indian to save the child.” [said Mr. P]
	“You killed Indians?” [Junior asked]
	“No, no, it’s just a saying.  I didn’t literally kill Indians.  We were supposed to make you give up being Indian.  Your songs and stories and language and dancing.  Everything.  We weren’t trying to kill Indian people.  We were trying to kill Indian culture.”
	Man, at that second, I hated Mr. P hard.  I wished I had a whole dang set of encyclopedias to throw at him.
	“I can’t apologize to everyone I hurt,” Mr. P said.  “But I can apologize to you.”
	It was so backward.  I’d broken his nose but he was trying to apologize to me.
	“I hurt a lot of Indian kids when I was a young teacher,” he said.  “I might have broken a few bones.”
	All of a sudden I realized he was confessing to me.
	“It was a different time,” Mr. P said.  “A bad time. Very bad.  It was wrong.  But I was young and stupid and full of ideas.”
Pages 35-36.



Summarize the main ideas from the text
13. How was Mr. P taught to teach native students?



14. What are Junior’s responses to Mr. P?




Draw Inferences: Make a claim based on what you know from the text 

15. Why are native responses and resistance important for understanding this history?  If we only looked at what the schools and teachers thought what might we miss?





Part 2: Native Resistance Before and Through the American Indian Movement (AIM)

[image: Image result for wheeler-howard act 1934]Native people resisted U.S. government control in many ways.  Tribal governments protested poor treatment and negotiated with federal government agents.   Boarding school students might return to their native cultural roots once back on their reservation, as shown in the previous section.  Others used their educations not to join American society, which was what white colonizers wanted, but rather to fight to change U.S. Government policies toward Indians. 


Source 5: Ben Reifel (Brulé Lakota) Praises the Legacy of John Collier, 1986
The Indian Reorganization Act, also known as the Wheeler-Howard Act, was passed in Congress in 1934.  The goal of the Act was to decrease federal control over American Indians and increase native self-government.  This source describes the period when the Act was under review but had not passed yet.  
	“But getting back to the Indian Reorganization Act, there was in 1934 an Indian congress at Rapid City to discuss the Wheeler-Howard bill [being considered by the U.S. Congress].  Walter V. Woehlke, [Bureau of Indian Affairs Commissioner] John Collier, and Henry Roe Cloud, a Winnebago Indian, were there.  Henry Roe Cloud was probably one of the few Indians at the time that had a doctor’s degree.  Henry Roe Cloud had recently been appointed the first Indian to be the superintendent of the Haskell Institute [Indian Boarding School].  
And I remember Rev. Joseph Eagle Hawk, one of the dear friends of mine in the community.  He was a fine man and a Presbyterian minister.  Speaking of Indians not having a right to express themselves, we held this meeting at Rapid City for three or four days…
One of the things discussed at Rapid City was establishing some kind of official constitution government.  When I grew up as a kid on the reservation, we had general tribal councils.  What did they talk about when they came together?  They passed a resolution asking the secretary of the interior, or the federal government, to allow them to have an attorney to represent them in their claims…So I was impressed with Collier’s [and the proposed Act’s] idea that Indians would get together and form some kind of government operation where they would democratically elect their own people and select their own leaders.”
Found in: Major Problems in American Indian History, 415-416.



Summarize the main ideas from the text

16. Why was the Indian Congress at Rapid City organized?  








17. What did the author think of the proposed Act?









Draw Inferences: Make a claim based on what you know from the text 

18. How is the government consulting with native people a shift from what you saw in Part 1 of the lesson?  Why might this be important?














Source 6: Indians of All Nations, The Alcatraz Proclamation, 1969

In 1969 a group called the Indians of All Nations, with members from many different tribes, took over Alcatraz Island, which is an island in the middle of San Francisco Bay.  It had previously been a federal prison.  This was one of the earliest actions of the American Indian Movement (AIM), which was part of the Civil Rights Movement.

[image: Image result for alcatraz proclamation]
Found at: https://zinnedproject.org/materials/alcatraz-is-not-an-island/

	INDIANS OF ALL NATIONS
THE ALCATRAZ PROCLAMATION
to the
Great White Father and his People
1969

Fellow citizens, we are asking you to join with us in our attempt to better the lives of all Indian people…

We feel that this so-called Alcatraz Island is more than suitable for an Indian reservation, as determined by the white man's own standards. By this, we mean that this place resembles most Indian reservations in that: 

1. It is isolated from modern facilities, and without adequate means of transportation. 
2. It has no fresh running water.
3. It has inadequate sanitation facilities.
4. There are no oil or mineral rights. 
5. There is no industry and so unemployment is very great.
6. There are no health-care facilities.
7. The soil is rocky and non-productive, and the land does not support game.
8. There are no educational facilities.
9. The population has always exceeded the land base.
10. The population has always been held as prisoners and kept dependent upon others. 

What use will we make of this land?...

1. A Center for Native American Studies will be developed which will educate them to the skills and knowledge relevant to improve the lives and spirits of all Indian peoples. Attached to this center will be travelling universities, managed by Indians, which will go to the Indian Reservations, learning those necessary and relevant materials now about
[…]
4. A Great Indian Training School will be developed to teach our people how to make a living in the world, improve our standard of living, and to end hunger and unemployment among all our people. This training school will include a center for Indian arts and crafts, and an Indian restaurant serving native foods, which will restore Indian culinary arts. This center will display Indian arts and offer Indian foods to the public, so that all may know of the beauty and spirit of the traditional Indian ways. 
Found at: https://arts-sciences.und.edu/native-media-center/_files/docs/1950-1970/1969alcatrazproclamation.pdf
	








Suitable- right or appropriate for a particular person, purpose, or situation.

















Relevant- closely connected or appropriate to what is being done or considered.



Summarize the main ideas from the text

19. Why do they think Alcatraz Island is similar to most Indian reservations?








20. What do they want to accomplish by taking over the island?








Draw Inferences: Make a claim based on what you know from the text

21. How were the education goals of the Indians of All Tribes forms of resistance?













	Source 7: Red School House (Opened 1972)
http://www.aim-ic.org/red-school-house/4d7px37p3dnqonlkwg5rzwu6ttfszk
Read the introduction and explore the historic photographs of the school

	22. What does the website show?  Describe the text and images.
 
	

	23.What were the education goals of the Red School House?  How is this an example of resistance?

	





Source 8: “Because Geometry Is Not a Country Somewhere Near France” The Absolutely True Diary of a Part-Time Indian
In this section of the book, Junior describes his first day at Wellpinit High School.
		I was sitting in a freshman classroom at Wellpinit High School when Mr. P strolled in with a box full of geometry textbooks…
	I know it’s weird, but the tribe actually houses all of the teachers in one-bedroom cottages and musty, old trailer houses behind the school.  You can’t teach at our school if you don’t live in the compound.  It was like some kind of prison-work farm for our liberal, white, do-gooders and conservative, white missionary saviors…
	“All right, kids, let’s get cracking,” Mr. P said as he passed out the geometry books…
	I was staring at a geometry book that was at least thirty years older than I was.  
	I couldn’t believe it.
	How horrible is that?
	My school and my tribe are so poor and sad that we have to study from the same dang books our parents studied from.  That is absolutely the saddest thing in the world.
	And let me tell you, that old, old, old, decrepit geometry book hit my heart with the force of a nuclear bomb.  My hopes and dreams floated up in a mushroom cloud.  What do you do when the world has declared nuclear war on you?
Pages 28-31.
	



Cottages- a dwelling forming part of a farm establishment, used by a worker.











Decrepit- worn out or ruined because of age or neglect.



Summarize the main ideas from the text

22. What is so upsetting to Junior about his textbook?



23. How does he connect education and opportunity (hopes and dreams) in this passage?



Draw Inferences: Make a claim based on what you know from the text 

24. What are some ongoing native education issues in the 21st century (the book is set in the early 2000s)?



Part 3: Contemporary Programs
Tribal sovereignty (self-government) is an ongoing issue for native nations.  As seen in Part 2, tribes and native people wanted the right to make choices from themselves, rather than have the federal government impose policies upon them.  

Source 9: Spokane Tribe Vision Statement, Education Department Mission Statement, and Education Department Objectives
Alexie and his character, Junior, belong to the Spokane Tribe.  The nation continually works to improve conditions on the reservation.  Alexie published The Absolutely True Diary of a Part-Time Indian in 2007, over a decade ago.  Consider what issues remain the same, and which ones have changed, as you read these 2018 statements.

	Spokane Tribe's Vision Statement:  

Our vision is to achieve true sovereignty by attaining self-sufficiency. We will preserve and enhance our traditional values by living and teaching the inherent principles of respect, honor and integrity as embodied in our language and life-ways. We will develop strong leadership through education, accountability, experience and positive reinforcement. 

Spokane Tribe Education Department mission statement:
The Spokane Tribe's general mission is to protect and maintain culture, values, and resources, for the present generation and generations yet unborn, by encouraging Spokane Tribal members to further their education.
Spokane Tribe Education Department objectives:
To support the Spokane Tribe's commitment to education, the Tribe's objectives in regard to education is to provide financial assistance and student services to eligible Spokane Tribal Members who wish to further their education by attending institutions of higher learning or vocational training, and to acknowledge college level students based on academic achievement.
	

Sovereignty- supreme power or authority.


Embodied- include or contain (something) as a constituent part.














Eligible- having the right to do or obtain something;


Found at: http://www.spokanetribe.com/programs and http://www.spokanetribe.com/Education







Summarize the main ideas from the text
25. What are the overall goals of the Spokane’s Tribe today?








26. What are the goals of the Education Department?









Draw Inferences: Make a claim based on what you know from the text 

27. How is education important for connecting different generations, including future ones?















Source 10: Spokane Tribe Education Department Higher Education/AVT Application 2018-2019
This application is for a scholarship available to tribal members who want support to attend college or technical school.
[image: ]

Summarize the main ideas from the text

28. What are the main things on the checklist?







29.  What sources of funding are mentioned?








Draw Inferences: Make a claim based on what you know from the text 

30. Why might the Spokane Nation value education?
















Source 11: “Why Chicken Means So Much to Me” The Absolutely True Diary of a Part-Time Indian
Junior explains to the readers that his parents used to have dreams like he did.  He discusses why they, and many other reservation Indians, were unable to achieve their dreams.
		Seriously, I knew my mother and father had their dreams when they were kids.  They dreamed about something other than poor, but they never got the chance to be anything because nobody paid attention to their dreams.
	Given the chance, my mother would have gone to college.
	She still reads books like crazy.  She buys them by the pound.  And she remembers everything she reads.  She can 
[image: Image result for who my parents would have been if somebody had paid attention to their dreams]
Recite whole pages by memory.  She’s a human tape recorder.  Really, my mom can read the newspaper in fifteen minutes and tell me baseball scores, the location of every war, the latest guy to win the Lottery, and the high temperature in Des Moines, Iowa.
	Given the chance, my father would have been a musician…
	But we reservation Indians don’t get to realize our dreams.  We don’t get those chances.  Or choices.  We’re just poor.  That’s all we are.
	It sucks to be poor, and it sucks to feel that you somehow deserve to be poor.  You start believing that you’re poor because you’re stupid and ugly.  And then you start believing that you’re stupid and ugly because you’re Indian.  And because you’re Indian you start believing you’re destined to be poor.  It’s an ugly circle and there’s nothing you can do about it.
	Poverty doesn’t give you strength or teach you lessons about 
perseverance.  No, poverty only teaches you how to be poor.
Pages 11-13
	































































Perseverance- doing something despite difficulty or delay in achieving success




Summarize the main ideas from the text

31. What did Junior’s mom dream of when she was younger?





32. Why did his parents give up on their dreams?





Compare and Draw Inferences: Make a claim based on what you know from the text

33. Could Junior’s parents have benefitted from some of the programs the tribe now offers (Source 9 and 10)?





Source 12: Kumeyaay Community College, San Diego County, CA
[image: ]
[image: ][image: ]
High School students in the San Diego area can take the Kumeyaay language classes to meet their foreign language requirement.
Summarize the main ideas from the text

34. What is the mission (goals) of Kumeyaay Community College?






35.  What courses are offered?







Draw Inferences: Make a claim based on what you know from the text

36. How does being in control of education relate to tribal government self-sufficiency and self-determination?








37. Given the negative history of U.S. government-imposed education, why might tribes want to create tribe-centered classes?







FINAL ACTIVITY: Comics as a form of expression and resistance
In this final activity you’ll analyze “Junior Gets to School,” a comic from page 88 of The Absolutely True Diary of a Part-Time Indian.  In the novel Junior uses his comics not only as a form of expression, but as a way to resist negative U.S. government policies and societal prejudice against native people.  After exploring this subject you’ll get to create your own comic describing a struggle you’ve had related to your education.

[image: ]

	Look at the comic and circle anything that stands out to you.

	What are your first impressions of the comic? What is it about? 







	What are the sequence of events in the comic?

	Paraphrase, or restate in your own words, how the story in the comic is told.  Why do you think it’s arranged in this order?






	Who is the hero/main character?  What is his problem?  Is there a solution?

	Describe the hero/main character.  Identify the problem and any possible solutions in the comic.







	What images or words stand out to you?

	Identify an image/phrase or two from the comic that get at what you see as the main idea. Describe them below and then explain why you think these are important.







	How does this comic allow you to answer the lesson questions? (synthesis)

	How did Native Americans respond to limited opportunities?









Now, using this activity as a model, create your own comic about a struggle related to school.
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Spokane Tribe Education Department

P.O. Box 358 ¢ Wellpinit, WA 99040 e Phone (509) 458-8005 ¢ Fax: (509) 458-8017

v HIGHER EDUCATION/ AVT APPLICATION 2018-2019

| THINK | WANT TO GO TO COLLEGE, WHERE DO | GO FROM HERE?

Below is a generalized check list to aid you in your college pursuit. Keep in mind this is generalized and should you
have further questions, or need clarification, do contact us at (509) 458-8005 or (509) 458-8009

GENERAL CHECK LIST FOR HIGHER EDUCATION:

D Research careers using the Occupational Outlook Handbook, visit http://www.bls.gov/ooh/ or the
department of labor’s career search, visit http://www.mynextmove.org/

D Find a school (College Navigator — http://nces.ed.gov/collegenavigator/)

D Apply to your school of choice and adhere to their admissions protocol, etc.

D File your FAFSA (Free Application for Federal Student Aid), visit www.fafsa.gov

o Apply for FSA ID https://fsaid.ed.gov/npas/index.htm

o Complete your FAFSA: you can complete as early as January 15t WA State is first-come first-serve,
apply early!

o Inquire with your school about their FAFSA deadline, this can be different than the state deadline.
Also verify with your school on their definition of an “application deadline” — is it the date your
college receives your FAFSA, or the date your FAFSA was processed.

o Upon completion of your FAFSA, you should receive your SAR (Student Aid Report) within three
days to three weeks. Any necessary corrections should be made ASAP.

D Find/gather your HS diploma, GED, or College Transcripts (whichever is applicable)
D Obtain, complete, and submit the Higher Education/AVT Application and required documents
D Ask employer if they have any assistance available

D Search for scholarships — below are some to get you started:
o The American College Fund, visit CollegeFund.org

Catching the Dream, visit CatchingtheDream.org
The Association on American Indian Affairs, visit indiam-affairs.org
Indian Health Service Health Scholarship Grants, visit www.scholarship.ihs.gov
Native Ways Federation, visit www.nativewaysfederation.org
American Indian Graduate Center, visit www.aigc.com
National Indian Education Association, visit www.niea.org
American Indian Education Foundation, visit www.aiefprograms.org
Scholarship Search Engines:

=  www.scholarships.com

=  www.kaarme.com

= www.fastweb.com

e e e e e  — — — o — — — — — 1

. Get to know your financial aid staff at your school & if they request any additional documents make this your priority. |
Delays in FA paperwork requested will delay your funding. Keep in mind they deal with a high volume of students; I

additionally, one document request can lead to another, etc. do not expect an expeditious turn around with your FA
Office. They have established work days for task items that most likely will not coincide with your schedule. ]

O O O O O O O O
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KUMEYAAY BOARD OF TRUSTEE

COMMUNITY COLLEGE COURSES  /EMBERS ARCHIVES BLOG CONTACT

Mission Statement

The Mission of Kumeyaay Community College is to promote a
quality education for the Kumeyaay / Dieguefio Nation,
California Native American Indians, and other individuals
interested in a unique and supportive educational experience.

e Promotion of Indigenous Sovereignty and self-determination.

® Preservation of Indigenous values of family, respect, healing, and spiritual
awareness.

e Development of a supportive learning environment for the community.

e Promotion of cultural education by embracing cognitive development
and.traditional teaching methods.

e Design and development of curriculum that prepares students professionally
and socially to succeed in a diverse global society.
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Kumeyaay Language |

» Mondays: 5:00pm - 8:50pm
» Location: KCC Campus MPR
» Starting: January 22,2018

OUR COURSES

Kumeyaay Language Il & 111

» Thursdays: 5:00pm - 8:50pm
» Location: Santa Ysabel
» Starting: January 25,2018

Larry Banegas

Kumeyaay Humanities

» Thursdays: 5:30pm - 8:20pm
» Location: KCC Campus MPR
» Starting: January 25,2018
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Kumeyaay History I

» Wednesdays: 5:00pm - 7:50pm
» Location: KCC MPR
» Starting: January 24,2018

Michelle Garcia

Cultural Ethnobotany Ethnobotany Lab

» Tuesdays & Thursdays: 12:30pm - 1:45pm » Thursdays: 2:00pm - 4:50pm

» Location: Cuyamaca College Campus - Bldg. H Rm. 222 » Location: Cuyamaca College Campus, Bldg. H Rm. 222
» Starting: January 30,2018 » Starting: January 30,2018
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